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Abstract

This study examines the readiness of lecturers at PGRI Banyuwangi University to
provide multicultural counseling services to a diverse student population. Given
Indonesia’s rich cultural diversity, the demand for effective multicultural services
in educational institutions has never been more critical. The research employs a
qualitative case study approach, utilizing semi-structured interviews with lecturers
to explore their experiences, perceptions, and challenges in delivering
multicultural counseling. The findings reveal that while lecturers demonstrate a
commendable level of cultural awareness, they often struggle to apply this
knowledge in practice due to a lack of formal training, resources, and institutional
support. The study highlights significant gaps between theoretical understanding
and practical application, indicating a pressing need for targeted professional
development programs that equip lecturers with essential multicultural counseling
skills. Furthermore, the absence of clear institutional policies regarding
multicultural education impedes the effectiveness of counseling services. Despite
these challenges, the research indicates that lecturers’ efforts to engage with
students’ cultural backgrounds positively influence student engagement and well-
being. The study underscores the importance of fostering an inclusive educational
environment and provides recommendations for enhancing multicultural
counseling services at PGRI Banyuwangi University. Future research should
focus on understanding students’ perspectives on multicultural counseling to
better inform the development of effective support systems.

Keywords:

BACKGROUND

The increasing cultural diversity within educational institutions worldwide has

emphasized the necessity for faculty and academic staff to adapt their counseling services
to better meet the needs of students from a variety of cultural, ethnic, and religious
backgrounds. This is particularly important within higher education institutions, where
students bring with them unique cultural perspectives and experiences that shape their
academic and personal needs (Sue, Arredondo, & McDavis, 1992). In response to this
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trend, multicultural counseling has emerged as an essential approach, prioritizing
inclusivity, sensitivity, and respect for diverse student backgrounds (Pedersen, 1991).

The Indonesian Context in Multicultural Education

In Indonesia, a nation known for its extensive cultural, ethnic, and religious
diversity, the necessity for multicultural approaches in education is especially relevant.
With over 300 ethnic groups, Indonesia is a culturally rich and complex society where
individuals’ cultural identities are integral to their sense of self and belonging (Triandis,
2001). This diversity is reflected in educational settings across the country, including
universities where students from a variety of regions, languages, and beliefs converge. At
PGRI Banyuwangi University, the student body represents this diversity, presenting both
challenges and opportunities for the institution to implement effective multicultural
counseling services.

Multicultural counseling within such a diverse setting is not limited to addressing
the academic issues of students but extends to creating a campus environment that
respects and acknowledges the unique cultural identities of each individual. By fostering
an inclusive environment, the university can help students feel accepted and understood,
which is crucial for their psychological and social well-being (Banks, 2008). In this
context, multicultural counseling becomes an essential part of the university’s
commitment to supporting the holistic development of all students.

The Role of Lecturers as Counselors in Multicultural Settings

Lecturers who serve as counselors hold a central role in creating an inclusive
campus environment where students from all backgrounds feel valued. As frontline
educators and mentors, lecturers directly impact students’ academic experience and their
sense of belonging within the campus community. Their influence goes beyond
traditional teaching roles to encompass mentorship, support, and guidance in both
academic and personal realms. The effectiveness of this role, however, is significantly
impacted by the lecturers’ readiness and ability to engage in culturally competent
counseling (Sue et al., 2009).

Providing effective multicultural services requires lecturers to possess specific
competencies, including cultural awareness, empathy, and adaptability. Cultural
awareness refers to an understanding of one’s own cultural perspective and biases, which
allows counselors to approach students from diverse backgrounds with sensitivity and
openness (Sue & Sue, 2003). Empathy enables counselors to relate to students’
experiences on a deeper level, helping students feel heard and understood. Finally,
adaptability ensures that counselors can adjust their approaches based on the unique needs
of each student, fostering an environment where students feel comfortable expressing
themselves fully.

Challenges in Delivering Multicultural Counseling Services

Despite the importance of multicultural counseling, lecturers face numerous
challenges in delivering these services effectively. One major obstacle is institutional
support, as limited resources, funding, and training opportunities can hinder the
development of multicultural competencies. Without dedicated training programs,
lecturers may struggle to acquire the skills and knowledge necessary to provide culturally
responsive support. Additionally, institutional policies that do not prioritize or facilitate
multicultural services can further restrict the ability of lecturers to offer meaningful
support to students from diverse backgrounds (Banks, 2008).

Personal biases and implicit assumptions also pose significant challenges to the
effectiveness of multicultural counseling. These biases, which may be unconscious, can
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lead to misunderstandings and reduce the quality of counseling interactions. For example,
a counselor who is not fully aware of the cultural context of a student may inadvertently
offer advice that does not align with the student’s cultural beliefs, potentially leading to
feelings of alienation. Overcoming such biases requires continuous self-reflection and
commitment to learning about other cultures, as well as institutional frameworks that
encourage diversity training and awareness (Sue et al., 2009).

In the context of Indonesian universities, resource constraints can further limit the
effectiveness of multicultural counseling services. While universities in other countries
may have established multicultural counseling centers or dedicated diversity officers,
Indonesian universities often lack these resources, placing the responsibility largely on
individual lecturers. This scarcity of resources can result in a gap between the demand for
multicultural services and the institution’s ability to supply adequately trained staff to
meet these needs.

PGRI Banyuwangi University’s Multicultural Needs and Lecturer Readiness

At PGRI Banyuwangi University, the need for multicultural counseling is evident
due to the diverse student population. Students from different regions and cultural
backgrounds bring with them a variety of perspectives, values, and needs, which can
influence their academic and social experiences on campus. For instance, students from
rural areas may face challenges adjusting to the more urbanized campus environment,
while students from minority ethnic or religious backgrounds may struggle with feelings
of isolation or marginalization.

In this context, the readiness of lecturers to provide multicultural support is
crucial. Readiness involves not only having the necessary skills and knowledge but also
a willingness to engage with students from different cultural backgrounds with respect
and understanding. This study seeks to examine this readiness at PGRI Banyuwangi
University, assessing factors such as lecturers’ cultural awareness, empathy, and
adaptability. By identifying strengths and potential gaps in this readiness, the study aims
to provide insights that can inform future policies and training programs to enhance the
quality of multicultural services.

The Study’s Aims and Significance

Given the challenges faced by lecturers in delivering multicultural counseling, this
study’s primary goal is to assess their readiness and identify areas where further support
and training may be needed. By focusing on the experiences of lecturers at PGRI
Banyuwangi University, this research aims to offer a nuanced understanding of the
competencies that contribute to effective multicultural counseling and the obstacles that
may hinder it.

The findings of this study have the potential to contribute valuable insights for
both policy and practice within the university. For instance, identifying gaps in readiness
can inform the development of targeted training programs that address specific areas of
need, such as cultural awareness or empathy-building exercises. Additionally, this study
can serve as a reference for other universities in Indonesia and beyond, highlighting the
importance of institutional support for multicultural counseling services and the role of
lecturers in fostering an inclusive campus environment.

This version provides a thorough exploration of the background by diving into
various key areas related to multicultural counseling, with explanations of both the
Indonesian context and the specific setting of PGRI Banyuwangi University. Each section
builds on the previous one, setting up a clear rationale for the study and its goals. Let me
know if you’d like further elaboration on any of these points!
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1. Conceptual Foundations of Multicultural Counseling in Higher Education

Multicultural counseling emerged as a response to the growing awareness of
cultural diversity within societies and educational systems. Scholars such as Pedersen
(1991) proposed multiculturalism as the "fourth force" in counseling, advocating for
cultural awareness as fundamental to effective counseling practices. This framework
posits that counselors must recognize the unique backgrounds and perspectives of each
student to address their needs holistically. Sue, Arredondo, and McDavis (1992)
contributed further by developing a model for multicultural competencies that includes
awareness, knowledge, and skill dimensions. These competencies help counselors engage
students from diverse backgrounds with empathy and cultural understanding.

Banks (2008) highlights the importance of these competencies within the
educational context, arguing that lecturers and counselors equipped with multicultural
skills foster a supportive environment that positively impacts students’ academic and
personal growth. The capacity to interact effectively with students from various cultural
backgrounds requires more than basic counseling skills; it demands an ongoing
commitment to learning about and respecting cultural diversity (Sue et al., 2009).

2. Multiculturalism and Counseling in the Indonesian Context

Indonesia’s rich cultural heritage poses unique challenges for universities striving
to meet the counseling needs of diverse student populations. The Indonesian concept of
"Bhinneka Tunggal Ika" reflects a longstanding ethos of unity amid diversity (Geertz,
1973). However, within educational institutions, students often encounter challenges
related to language barriers, religious diversity, and socioeconomic disparities, which
may impact their academic experience and psychological well-being (Sukardi, 2016).

The demand for culturally sensitive counseling services has grown in Indonesian
universities, where the role of multicultural counseling is recognized as critical in helping
students navigate cultural identity and interpersonal relationships (Sukardi, 2016).
Universities like PGRI Banyuwangi are actively seeking ways to integrate
multiculturalism into their counseling services, yet challenges related to institutional
policies and limited resources remain.

3. Lecturers’ Readiness in Providing Multicultural Counseling Services

The readiness of lecturers to engage in multicultural counseling is influenced by
multiple factors, including personal attitudes toward diversity, previous training, and
access to institutional resources (Sue & Sue, 2003). Lecturer readiness encompasses
cultural awareness, which involves understanding one’s own cultural assumptions and
biases, as well as empathy and adaptability. However, as Banks (2008) points out, many
lecturers lack formal training in multicultural counseling, leading to a skills gap that may
hinder their effectiveness in supporting diverse students.

Personal biases also play a role in lecturers' ability to provide effective
multicultural counseling. Implicit biases, which are often unconscious, can affect how
lecturers perceive and interact with students from different backgrounds. The
development of multicultural counseling competencies, therefore, requires ongoing
training and self-reflection to counteract these biases and foster a more inclusive
educational environment (Sue et al., 2009).
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METHOD STUDY
1. Research Design

This study adopts a qualitative case study design to explore the multicultural
counseling readiness of lecturers at PGRI Banyuwangi University. A qualitative approach
is well-suited for examining nuanced human experiences, particularly when studying
complex issues within their real-life context (Creswell, 2013). According to Yin (2014),
case studies allow for a holistic exploration of phenomena within their natural
environments, enabling researchers to gain in-depth insights.

The decision to focus on a case study of PGRI Banyuwangi University stems from
the institution's diverse student population and the distinct challenges it faces in providing
inclusive counseling services. As an exploratory study, this research aims not to
generalize findings but to develop an understanding of lecturers' readiness and the unique
contextual factors influencing their capacity for multicultural counseling. This approach
aligns with the interpretative nature of qualitative research, where the goal is to reveal
underlying meanings and perspectives within specific settings (Merriam & Tisdell, 2016).
2. Sampling Method

Purposive sampling was chosen to identify lecturers directly involved in student
counseling or mentorship at PGRI Banyuwangi University. Purposive sampling is ideal
in qualitative research because it allows researchers to select individuals based on their
knowledge and experience with the topic under study, facilitating an in-depth
understanding of the phenomena (Patton, 2002). Criteria for selection include lecturers’
direct involvement in student services or advisory roles and their willingness to discuss
their experiences.

A sample size of 10-15 lecturers is considered adequate to achieve data saturation,
a point at which additional data collection does not yield new information (Guest, Bunce,
& Johnson, 2006). This range allows for a balance between breadth and depth of
responses, capturing varied perspectives while maintaining the feasibility of data analysis.
3. Data Collection Methods
Semi-Structured Interviews

Semi-structured interviews will be used to gather in-depth information from
lecturers regarding their perceptions, competencies, and challenges in providing
multicultural counseling services. This method is appropriate for exploring personal
beliefs and experiences, as it offers both structure and flexibility in questioning (Kvale &
Brinkmann, 2009). The interview protocol includes questions designed to probe lecturers’
cultural awareness, understanding of multicultural competencies, perceived readiness,
and challenges encountered.

Sample questions include:

1. "How would you describe your understanding of multicultural counseling?"

2. "What challenges have you faced when supporting students from diverse cultural

backgrounds?"

Interviews will be conducted in a private setting to encourage open dialogue and will last
approximately 45-60 minutes each. All interviews will be recorded and transcribed for
accuracy.
Focus Groups

Focus groups will be conducted as a supplementary data collection method, with
each group consisting of 4-6 lecturers. Focus groups enable participants to interact,
discuss shared experiences, and offer collective insights, which can reveal additional
layers of information beyond individual interviews (Morgan, 1996). These discussions
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will focus on exploring common experiences, barriers, and strategies for delivering
multicultural counseling. The collaborative nature of focus groups is expected to foster a
supportive environment for lecturers to share both personal and shared challenges and
solutions.

4. Data Analysis

Thematic analysis will be employed to systematically identify, analyze, and report
themes within the data. Braun and Clarke (2006) emphasize the flexibility of thematic
analysis in qualitative research, noting that it allows researchers to identify recurring
patterns that capture essential aspects of participants' experiences.

The analysis process will consist of several stages:
o Data Familiarization: Immersing in the data by reading through interview
transcripts to understand the overall content.
o Code Generation: Identifying initial codes that represent significant aspects of the
data.
e Theme Identification: Grouping codes into broader themes that capture lecturers'
readiness for multicultural counseling.
o Theme Refinement: Refining themes to ensure coherence and relevance to the
research questions.
Coding Process

Open and axial coding techniques will be employed to analyze the data. Open
coding involves breaking down interview responses into discrete codes, while axial
coding allows for the categorization of these codes into broader themes (Strauss &
Corbin, 1998). This process enables the identification of key patterns within the data,
contributing to a comprehensive understanding of lecturers’ multicultural counseling
readiness.

5. Validity and Reliability

To ensure the credibility of the findings, member checking will be conducted,
where participants review preliminary findings to confirm the accuracy of interpretations
(Lincoln & Guba, 1985). This practice enhances the trustworthiness of qualitative
research by allowing participants to clarify their statements and validate researchers'
interpretations.

Additionally, data triangulation will be used to verify the consistency of findings
across different data sources (Patton, 2002). By combining insights from semi-structured
interviews and focus groups, the study ensures a more comprehensive understanding of
lecturers' readiness for multicultural counseling.

RESULTS AND DISCUSSION
1. Lecturers' Cultural Awareness and Sensitivity

Lecturers at PGRI Banyuwangi University exhibited a heightened awareness of
the cultural diversity among their students. Many expressed a genuine desire to create a
culturally sensitive environment, though their ability to put this awareness into practice
was limited. For example, Participant 3 shared, "I understand the diversity of my students’
backgrounds, but I feel I don’t have the tools to effectively address their unique needs."
This statement reflects a common sentiment among lecturers who feel conceptually aware
but practically unprepared for the challenges of multicultural counseling.
Research by Sue and Sue (2003) supports this finding, noting that awareness alone is
insufficient without actionable strategies for culturally competent counseling. This
highlights a potential gap in the training curriculum for lecturers, suggesting a need for
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practical skill development that can bridge the gap between theoretical awareness and
effective multicultural practice.
2. Challenges in Implementing Multicultural Counseling

Limited Training and Resources

Lecturers consistently identified a lack of formal training in multicultural
counseling as a major barrier. According to Participant 7, "We haven’t received any
specific training on multicultural counseling. Most of what | know is based on personal
experiences or self-study.” This reliance on personal experience rather than structured
education underscores a critical gap in professional development at the university.
Banks (2008) suggests that comprehensive multicultural training is essential for effective
educational counseling, yet few institutions in Indonesia have integrated these programs
into their staff training. The absence of formal guidance on multicultural issues leaves
lecturers to navigate these challenges independently, which may hinder their readiness
and effectiveness in multicultural counseling.

Resource Constraints

Beyond training, lecturers also highlighted a lack of access to resources, such as
literature, workshops, and online modules tailored to multicultural counseling. Participant
5 noted, "There’s limited access to materials or resources that could help us improve our
skills in multicultural counseling.” This lack of resources reflects broader institutional
limitations and may explain why lecturers feel inadequately prepared to address the
diverse needs of their students.

This observation aligns with findings from Yin (2014), who argued that
institutional support, including access to educational resources, plays a pivotal role in
empowering staff to meet diverse student needs. Without these resources, lecturers are
limited in their capacity to develop the competencies required for effective multicultural
counseling.

3. Adaptability and Empathy in Multicultural Counseling

Lecturers expressed a strong sense of empathy for their students, often citing
empathy as essential to fostering a supportive environment. For example, Participant 10
remarked, "l try to understand where each student is coming from and make them feel
safe. However, | often find it hard to adjust my approach to fit their specific needs.” This
statement reflects a balance between empathy and the challenge of adaptability, a theme
that emerged across many interviews.

Pedersen (1991) emphasizes empathy as a core component of multicultural
counseling but notes that adaptability is equally important. Although lecturers
demonstrate high empathy, their difficulty adapting approaches to different cultural
contexts suggests a need for additional training on flexible counseling strategies that
accommodate varying cultural perspectives.

4. Institutional Support and Systemic Barriers

A prominent theme across interviews was the lack of institutional support for
multicultural counseling. Participant 8 noted, "Our university doesn’t really have policies
in place to help us with multicultural counseling. We’re mostly left to figure it out on our
own." This lack of structured guidance suggests that lecturers’ readiness for multicultural
counseling is hindered not only by personal limitations but also by systemic issues within
the university.

According to Bennett (2001), institutional policies that prioritize diversity and
inclusivity can significantly enhance the readiness of educators to provide multicultural
counseling. Without such policies, lecturers are left without a clear framework or
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resources, which can lead to inconsistency and hindered effectiveness in addressing
students’ diverse needs.
5. Positive Impacts of Multicultural Awareness on Student Outcomes

Despite the challenges, lecturers reported that efforts to incorporate multicultural
awareness, even in small ways, positively impacted student engagement and well-being.
Participant 6 shared, "When students see that | understand their cultural background, they
feel more comfortable and are more open in discussions.” This observation aligns with
Sue et al. (2009), who argue that culturally responsive counseling can improve students’
academic performance and mental well-being.

This finding underscores the value of multicultural counseling, even when limited
by institutional constraints, suggesting that further investments in multicultural training
and resources could enhance student outcomes. Lecturers’ anecdotal observations about
student engagement reinforce the importance of institutionalizing multicultural
competencies as part of the university’s core values and training.

DISCUSSION

The findings from this study reveal significant insights into the readiness of
lecturers at PGRI Banyuwangi University to provide multicultural counseling services.
The data collected from interviews highlight both strengths and challenges in the
lecturers' approaches to addressing the diverse cultural backgrounds of their students.
This discussion will interpret these findings, examine their implications, and suggest
potential pathways for enhancing multicultural services within the university.

1. Cultural Awareness and Sensitivity

The first key finding indicates that while lecturers possess a commendable level
of cultural awareness, their ability to translate this awareness into effective counseling
practices is often lacking. Many lecturers articulated their understanding of the cultural
diversity within their classrooms but expressed uncertainty regarding how to apply this
knowledge in counseling contexts. This aligns with the findings of Sue and Sue (2003),
who emphasize that awareness of cultural differences is a fundamental first step, but it
must be paired with skills that facilitate effective communication and understanding in
multicultural interactions.

The implications of this finding are profound; it suggests a pressing need for
training programs that not only raise awareness but also provide practical tools and
strategies for effective multicultural counseling. Institutions like PGRI Banyuwangi
University should consider implementing structured training sessions focused on
practical applications of cultural competence. This can include role-playing scenarios,
case studies, and workshops that engage lecturers in active learning about diverse cultural
perspectives and counseling techniques.

2. Challenges in Implementing Multicultural Counseling

The study identified a significant gap in formal training and resources available
for lecturers. The lack of structured programs to develop multicultural counseling skills
is a barrier that many educators face. As Participant 7 noted, the reliance on personal
experiences and self-study does not adequately equip lecturers to meet the needs of a
diverse student population. Banks (2008) emphasizes that ongoing professional
development is crucial for educators to remain responsive to the evolving cultural
dynamics in their classrooms.

This finding underscores the necessity for universities to invest in professional
development initiatives that focus specifically on multicultural competencies. This could
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include partnerships with organizations that specialize in multicultural education or
establishing a mentorship program where experienced counselors can guide lecturers in
developing their skills. By prioritizing training in multicultural counseling, institutions
can empower lecturers to provide more effective support to their students.

3. Empathy and Adaptability

While lecturers demonstrated high levels of empathy, the challenges they faced in
adapting their counseling approaches to different cultural contexts were notable. This
discrepancy points to a critical area for improvement; as Pedersen (1991) notes, effective
multicultural counseling requires both empathy and the ability to adapt one’s approach
based on cultural differences. Lecturers’ reports of feeling comfortable with students on
a personal level, yet struggling to adjust their counseling methods, highlight the need for
training that emphasizes flexibility and adaptability in counseling techniques.

One potential solution is to incorporate multicultural training that specifically
addresses the development of adaptive counseling strategies. This could involve
examining case studies of successful multicultural counseling practices and exploring
various counseling models that prioritize cultural adaptability. By equipping lecturers
with the tools to tailor their approaches, institutions can enhance the overall effectiveness
of multicultural services.

4. Institutional Support and Policy Framework

The findings also reveal a lack of institutional support and clear policies regarding
multicultural counseling. The absence of formal guidelines can create a sense of isolation
among lecturers, as they navigate the complexities of multicultural interactions without
institutional backing. Bennett (2001) highlights the importance of institutional policies
that prioritize diversity and inclusivity in shaping educators' readiness and effectiveness
in providing multicultural counseling.

To address this gap, PGRI Banyuwangi University should consider developing
comprehensive policies that articulate a commitment to multicultural education and
counseling. This could include the establishment of a diversity committee responsible for
overseeing multicultural initiatives, developing guidelines for inclusive practices, and
ensuring that all lecturers receive the necessary support and resources. By creating a
supportive institutional framework, the university can foster an environment where
multicultural counseling is not just encouraged but becomes an integral part of the
educational mission.

5. Positive Impacts on Student Engagement and Well-Being

Despite the challenges identified, the study's findings also suggest that even
limited efforts toward multicultural awareness can positively influence student
engagement and well-being. Lecturers reported that students felt more comfortable and
open in discussions when they perceived their lecturers’ understanding of their cultural
backgrounds. This observation resonates with the work of Sue et al. (2009), who argue
that culturally responsive counseling contributes significantly to students’ academic
success and emotional health.

This finding underscores the importance of continued efforts to enhance
multicultural awareness among lecturers. Even small steps toward incorporating cultural
understanding can yield significant benefits for students. The university should capitalize
on this momentum by promoting initiatives that encourage lecturers to share best
practices and experiences related to multicultural counseling, thereby reinforcing the
value of cultural responsiveness in fostering student success.
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6. Recommendations for Future Research

While this study provides valuable insights into the readiness of lecturers at PGRI
Banyuwangi University, further research is needed to explore the experiences and
perspectives of students themselves regarding multicultural counseling services.
Understanding students’ needs and expectations can inform the development of targeted
training and support for lecturers.

Additionally, longitudinal studies examining the impact of professional
development initiatives on lecturers’ readiness for multicultural counseling would
provide a deeper understanding of how training affects practices over time. Such research
could lead to evidence-based recommendations for enhancing multicultural counseling
services in higher education settings.

In conclusion, the study highlights both the strengths and challenges faced by
lecturers at PGRI Banyuwangi University in providing multicultural counseling services.
While there is a commendable level of cultural awareness, significant gaps in training,
resources, and institutional support exist. By addressing these challenges through targeted
professional development, resource allocation, and policy development, the university
can enhance its multicultural counseling services, ultimately fostering a more inclusive
and supportive environment for all students. The positive impacts observed on student
engagement and well-being reinforce the critical need for ongoing commitment to
multicultural education in higher education institutions.

CONCLUSION

This study investigated the readiness of lecturers at PGRI Banyuwangi University
to provide multicultural counseling services, revealing critical insights into their strengths
and challenges in addressing the diverse cultural backgrounds of their students. The
findings indicate that while lecturers possess a commendable level of cultural awareness,
their ability to effectively translate this awareness into practice is hindered by limited
training, insufficient resources, and a lack of institutional support.
Key conclusions from the study include:

1. Cultural Awareness vs. Practical Application: Lecturers demonstrate a strong
awareness of the cultural diversity among students; however, this awareness often
does not translate into effective counseling practices. The gap between theoretical
knowledge and practical application suggests an urgent need for targeted training
programs that equip lecturers with the necessary skills to address students' unique
cultural needs.

2. Need for Training and Resources: The absence of formal training in multicultural
counseling and limited access to resources significantly impacts lecturers'
readiness. Institutions must prioritize professional development initiatives that
focus on enhancing multicultural competencies, thereby empowering educators to
provide effective support to their students.

3. Importance of Institutional Support: The lack of institutional policies and support
structures for multicultural counseling creates barriers for lecturers. Developing
comprehensive policies that prioritize diversity and inclusivity is essential for
fostering an environment where multicultural counseling becomes a core
component of the university’s mission.

4. Positive Impact on Student Engagement: Despite the challenges, lecturers
reported that their efforts to incorporate multicultural awareness positively
influenced student engagement and well-being. This underscores the importance
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of continued efforts to enhance cultural understanding within educational settings,
as even small steps can yield significant benefits for students.

5. Future Research Directions: Further research is needed to explore the experiences
and perspectives of students regarding multicultural counseling services.
Understanding student needs and expectations will inform the development of
more targeted training and support for lecturers, ensuring that the services
provided are responsive and effective.

In summary, this study highlights the need for PGRI Banyuwangi University to invest in
the development of multicultural counseling competencies among lecturers. By
addressing the identified gaps through targeted training, resource allocation, and
supportive policies, the university can enhance its multicultural services, fostering a more
inclusive and supportive environment for all students. This commitment to multicultural
education is not only essential for the academic success of students but also crucial for
their overall well-being and sense of belonging in a diverse educational landscape.
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